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Rationale
· Creates clear audience and purpose for writing
· Focuses on meaning making

· Promotes fluency and increased ease with writing –like a regular “workout”
· Offers context and guidance for revision 

· Promotes writing growth over time

· Allows for non threatening exploration of ideas; can serve as prewriting for more formal pieces of writing that address academic purposes
· Allows teacher to give some on-on-one attention to students

· Vehicle for “comprehensible input”  (Krashen, 1985)
Types of Dialogue Journals


Between Teacher and Student: Typically, the teacher provides a prompt, the student responds, and the dialogue emerges from there. Teachers introduce different prompts for different purposes over time. (See below for prompt ideas.) Here are some reasons this type of dialogue journal is valuable: 
· Teacher entries model clear, correct writing.  
· Teacher feedback can challenge students through questions and comments, helping students to expand and deepen thinking and writing. 
· Back and forth dialogue helps establish trust, allowing students to ask questions in writing they might not feel comfortable asking in class. Dialogue also allows teachers to address issues such as absences, inappropriate behavior, etc.
· Student entries allow teachers to assess individual and collective errors that can be turned into practical mini lessons on mechanics.

Between Student and Student: Typically, student to student dialogue journals take place during class time. Here are some reasons this type of dialogue journal is valuable: 
· Students have the freedom to discuss opinions freely without expressing them to entire class.
· Student dialogues on an academic prompt can serve as pre-writing to more formal essays.  Dialogue with a peer can help students formulate and defend a position on an issue. 
· promote student autonomy by legitimizing peer responses as valid form of meaning making
· Peer-to-peer dialogues ensure that all voices are heard and prevent one student from dominating.

· Peer-to-peer dialogues break up the whole class discussion approach. 

Prompts
· Introduction prompts: Write a brief letter to each student; tell something about yourself, and ask questions relating to students’ goals, experience with writing, interests. You can start with this and continue to build on it, interweaving with other prompts below.
Establish personal boundaries up front to avoid potential of inappropriate intimacy and overstepping student-teacher relationship.
· Pre-reading prompts: Provide students with questions to activate prior knowledge about an upcoming reading topic. 
· Reader response prompts: Provide questions for students to respond to a reading, video, or image.
· Stop what we are doing prompts: When things get tough in class, when tensions run high, when an event throws everything off, when the class feels scattered, take out dialogue journals and ask students to write for five-ten minutes on a suitable prompt. 
Ways to Respond to Dialogue Journals
· Always respond to content. Tell students you are using the dialogue journals to help them feel more comfortable with longer, more detailed pieces of writing. Share with them that by writing in the journals on a regular basis they will have with opportunities to explain, describe, answer questions, add details, summarize something—all skills they will need in college and work writing. 

· Correction—It’s all about timing and approach. Explain that you will not be correcting specific mechanical errors at first. Rather, if something doesn’t make sense to you, you will ask questions when you write your response. Explain that the purpose of dialogue journals is to promote clear communication in writing. You can use the example of not stopping and correcting someone’s grammar when they are telling you a powerful story.

· Ask students to flag—if they want to—their own potential trouble spots as they are writing so they can ask you for help. For example, you might have taught run on sentences and sentence fragments in a class, and a student can ask, “Is this a run on sentence?” This can help promote metacognitive awareness.
· Tell students you will be looking at common errors the class makes in their journals, and you will be creating special mini-lessons to teach to those points. These errors are commonly things like subject-verb agreement, indefinite references, noun/pronoun agreement.

· Ask students to review their earlier entries after you have taught a mechanical point—subject verb/commonly mis-used words (its, it’s) and see if they can pinpoint and correct their own errors.
· After a few weeks, go back and correct earlier entries by underlining specific errors—something you have taught in class and students have practices—to see if students can correct them.
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